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Criteria for Evaluation of Assessment
 
Student Teacher _______________________________

UMD Supervisor ____________________________

Cooperating Teacher __________________________

School _____________________________________

Grade Level _________________________________

Semester ___________________________________

Part One ~ Evidence

The teacher candidate has provided:

_____
Pre-assessment task or activity (e.g. KWL activity, inventory, quiz, test, etc.) with appropriate documentation.

_____
Post-assessment task or activity (e.g. KWL activity, inventory, quiz, test, etc.) with appropriate documentation.

_____
Individual lessons that comprise a unit as defined by program and described in the ElEd Program Handbook.

_____
Three work samples from one key assignment from the unit:  high, medium, and low performing work must be represented. 
All personal or identifying information must be masked or removed from the work samples.

_____
Written report that includes an analysis of the data, use of the data to address learning gaps, differences, and needs among 
students, and thoughtful reflection of the unit as a whole.

_____
Chart(s) or table(s) displaying pre- and post- assessment data and analysis of individual students and class outcomes. 
(Chart(s) or table(s) should include a title, subheadings, and other appropriate information necessary to read the chart or table 
accurately.

Part Two ~ Scoring Sheet for Assessment and Analysis of Student Learning
	Question
	Choose 1. 2. 3. or 4 

from Scoring Criteria 

	1) The teacher candidate has provided description and/or explanation of:

pre- and post-assessment tasks/activities designed to assess student learning across the unit
	

	2) The teacher candidate has provided description and/or explanation of:

pre-assessment analysis of student and class outcomes.
	

	3) The teacher candidate has provided description and/or explanation of:

pre- and post-assessment analysis of student and class progress. 


	

	4) The teacher candidate has provided:

a reflective summary of the unit process, including preparation and teaching, in addition to the description/explanation of assessing student learning. 
	


Student’s Name ______________________________________________________
UMD Supervisor’s Signature ____________________________________________

Date ______________________
Part Three ~ Scoring Criteria for Assessment and Analysis of Student Learning

	1) The teacher candidate has provided description and/or explanation of:

pre- and post-assessment tasks/activities designed to assess student learning across the unit. 

1  (Proficiency Unmet)                2 (Approaching Proficient)         3 (Proficient)                     4 (Exceeding Proficient)

	Proficiency Unmet

•selection of pre- and post- task/activities not addressed

•task/activities are loosely connected to unit goals

• task/activities are only topically related to focal unit content/skills

• pre and post tasks/activities lack congruence 

• design of pre and post tasks/activities problematic in terms of making comparison to determine individual progress and class outcomes

• description/explanation is poorly worded with frequent grammatical and punctuation errors
	Approaching Proficient

• pre and post tasks/activities listed with minimal description 

• tasks/activities relate to unit goals 

• tasks/activities appropriately address focal content/skills for student learning

• some description of purpose of pre-assessment of students’ knowledge/skills

• some description of purpose of post-assessment of students’ knowledge/skills

• pre and post tasks/activities are congruent

• pre and post tasks/activities provide some avenues of comparison of student learning

• description/explanation uses colloquial language, with some grammatical and punctuation errors
	Proficient

• pre- and post- tasks/activities described, respectively

• tasks/activities appropriately address focal content/skills for student learning

• purposes of pre-assessment of students’ knowledge/skills described

• purposes of post-assessment of students’ knowledge/skills described 

• tasks/activities clearly aligned with unit goals

• alignment of tasks/activities with unit goals explained  

• pre and post tasks/activities are clearly congruent

• pre and post tasks/activities outcomes aligned for comparison to assess individual student and class progress

across the unit

• description/explanation uses professional language, with no grammatical or punctuation errors
	Exceeding Proficient

• selection pre and post tasks/activities described, including a rationale

• pre- and post- tasks/activities described, including key content/skills assessed, respectively

• tasks/activities appropriately address focal content/skills for student learning

• tasks/activities clearly aligned with unit goals

• alignment of tasks/activities with unit goals explained  

• distinctions of multiple purposes of pre- assessment tasks/activities described

• distinctions of multiple purposes of post-assessment tasks/activities described

• pre and post tasks/activities are clearly congruent

 and  congruence explained 

•  pre and post tasks/activities aligned for comparison 

to assess individual student and class progress

across the unit

• description/explanation uses professional language, with no grammatical or punctuation errors

• description/explanation is related to theoretical principles of learning and pedagogical  knowledge of the subject 

	2) The teacher candidate has provided description and/or explanation of:

pre-assessment analysis of student and class outcomes.

  1  (Proficiency Unmet)             2 (Approaching Proficient)            3 (Proficient)                  4 (Exceeding Proficient)

	Proficiency Unmet

• pre-assessment data presented with poor interpretation

• patterns of student understanding noted, but not described or explained

• little description of how pre-assessment outcomes informed planning 

• description/explanation is poorly worded with frequent grammatical and punctuation errors
	Approaching Proficient

• pre-assessment data accurately represented and interpreted 

• patterns of student understanding of key content/skills described

• how pre-assessment outcomes informed planning described

• description/explanation uses colloquial language, with some grammatical and punctuation errors
	Proficient 

• pre-assessment data accurately represented and interpreted 

• differences among student outcomes described

• patterns of student understanding of content/skills described 

• description of patterns moves beyond high-medium-low distinctions 

• explanation of significance of patterns given 

• how pre-assessment outcomes informed planning described

• description/explanation uses professional language, with no grammatical or punctuation errors


	Exceeding Proficient

• pre-assessment data accurately represented and interpreted 

• differences among student outcomes described

• patterns of student understanding of key content/skills described

• description of patterns moves beyond high-medium-low distinctions 

• explanation of significance of patterns given 

• how pre-assessment outcomes informed planning described

• ways instruction differentiated for individual students described

• patterns of student responses of task/activity items described 

• review and revision of task/activity items explained (e.g. poorly worded item  revised) 

• how pre-assessment outcomes informed review of post-assessment described

• description/explanation uses professional language, with no grammatical or punctuation errors

• description/explanation is related to theoretical principles of learning and pedagogical  knowledge of the subject




	3) The teacher candidate has provided description and/or explanation of:

pre- and post-assessment analysis of student and class progress. 

1  (Proficiency Unmet)              2 (Approaching Proficient)           3 (Proficient)                   4 (Exceeding Proficient)

	Proficiency Unmet

• data presented with poor interpretation

• changes in student understanding noted, but not described or explained

• description/explanation is poorly worded with frequent grammatical and punctuation errors
	Approaching Proficient

• pre- and post-assessment data accurately represented and interpreted

• patterns of change in student understanding of key content/skills revealed in  pre and post-group comparison described

• description/explanation uses colloquial language, with some grammatical and punctuation errors
	Proficient

• pre- and post-assessment data accurately represented and interpreted

• comparison of individual student outcomes given

• patterns of change in student understanding of key content/skills revealed in  pre and post-group comparison described

• description of patterns moves beyond high-medium-low distinctions 

• explanation of significance of patterns in terms of group achievement given 

• description/explanation uses professional language, with no grammatical or punctuation errors


	Exceeding Proficient

• pre- and post-assessment data accurately represented and interpreted

• comparison of  individual student outcomes given

• patterns of change in student understanding of key content/skills revealed in  pre- and post-group comparison described

• description of patterns moves beyond high-medium-low distinctions 

• explanation of significance of patterns in terms of group achievement given

• patterns of student responses of task/activity items across pre-and post assessment items described 

• review and revision of task/activity items explained

• description/explanation uses professional language, with no grammatical and punctuation errors

• description/explanation is related to theoretical principles of learning and pedagogical  knowledge of the subject




	4) The teacher candidate has provided:

a reflective summary of the unit process, including preparation and teaching, in addition to the description/explanation of assessing student learning. 

1  (Proficiency Unmet)             2 (Approaching Proficient)           3 (Proficient)                     4 (Exceeding Proficient)

	Proficiency Unmet

• overall perception of unit described 

• limited description of or lack of modifications and adjustments to instruction represented 

•  poor sense of relationship of preparation and instruction to student outcomes represented

• inflated or understated success and challenges of unit represented 

• description/explanation is poorly worded with frequent grammatical and punctuation errors
	Approaching Proficient

•  overall scope and sequence of  unit described

• adjustments and modifications of instruction made during unit generally described

• some sense of success and challenges of unit described

• ways modify his/her approaches to preparation and instruction in general described

• description/explanation uses colloquial language, with some grammatical and punctuation errors
	Proficient

• overall process of preparation and instructional approach for unit described

• general assessment of the success and challenges of the unit accurately described

• accommodations

made for individual learners described

• adjustments in instruction for whole group described

• ways modify his/her approaches to preparation and instruction in general described

• description/explanation uses professional language, with no grammatical or punctuation errors


	Exceeding Proficient

• overall process of preparation and instructional approach for unit described

• general assessment of the success and challenges of the unit accurately described

• accommodations

made for individual learners described

• adjustments in instruction for whole group described

• student outcomes in relation to his/her preparation and instruction accurately described

• ways modify his/her approaches to preparation and instruction in general described

• examples of and rationale for modifications given  

• description/explanation uses professional language, with no grammatical or punctuation errors

• description/explanation related to theoretical principles of learning and pedagogical  knowledge of the subject
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