SYLLABUS

For

ElEd 3325  LANGUAGE & LITERACY

Sections 1 & 2      Fall, 2002

Class Meeting Times:  Mon/Wed 8:00 – 9:40 a.m. MonH 121 (Section 1)




Tues/Thurs 8:00 – 9:40 a.m. HH 216 (Section 2)

Instructor:  Dr. Jean Stevenson

Office & Phone: 103 Montague Hall, 726-7451

Office Hours:  M & Th: 11:00 a.m.– noon; T 1:00 p.m. – 2:00 p.m. and other times by appointment.  Please sign up for a time on the sheet posted on my office door.

e-mail: jsteven1@d.umn.edu
Class alias:
Course Description:

The catalog description of the course reads:  “Development and instruction in children’s literature based reading, writing, and oral language in elementary schools.  Methods, materials, and research findings related to teaching of integrated language arts.”

Course Overview:

The purpose of the class is to acquaint candidates with the theories, principles, goals, and methods of integrating the language arts (reading, writing, speaking, and listening) throughout the elementary school curriculum so that students will be able to use reading, writing, speaking, and listening to acquire information, create knowledge, express and share ideas, ask questions and raise issues, pursue answers, argue points, come to consensus, and communicate and collaborate with others.  This involves language learning and using language to learn.  The IRA/NCTE curricular standards serve as a core. All of this is in keeping with the Learner Sensitive Model--the components of which include:  diversity, collaboration, reflection, empowerment, and technology. 


It is essential that candidates enrolled in this course be members of what Frank Smith calls the Literacy Club.  It is only by being an active reader, writer, speaker, and listener (member of the Literacy Club) that one may invite students to join.  In addition, candidates need to recognize and respect the developing and ever-evolving nature of each student’s learning process which should be nurtured over time in an atmosphere that preserves ownership and champions each student’s efforts at meaning making.


Please remember that all learning is a life long journey.  We are all travelers along the road.  We are all teachers and learners and have much to offer each other.

Required Texts/Readings:

Routman, Regie.  (1994).  Invitations:  Changing as Teachers and Learners K-12.



Portsmouth, NH:  Heinemann.


Park, Linda Sue.  (2001).  A Single Shard.  NY:  Clarion.

Students might find the following books useful:


Butler, Dorothy.  Babies Need Books.


Chambers, Aiden.  The Reading Environment.


Chambers, Aiden.  Tell Me:  Children, Reading, and Talk.


Fox, Mem.  Reading Magic.


Holdaway, Donald.  Foundations of Literacy.

Peterson, Ralph & Eeds, Maryanne.  Grand Conversations.


Peterson, Ralph.  Life in a Crowded Place.


Ray, Katie Wood.  Wondrous Words:  Writers and Writing in the Elementary



Classroom.


Short, Kathy Gnagey & Pierce, Kathryn Mitchell.  Talking About Books.

The content, teaching methods, activities, and requirements for this course are based on the INTASC (Interstate New Teacher Assessment and Support Consortium) and Minnesota Standards of Effective Practice (see http://cfl.state.mn.us/teachbd/8710_2000.html) and the five themes of the Learner-Sensitive Teacher model of the Department of Education at UMD as stated below:

Standards of Effective Practice




UMD Themes
Standard 1:  Subject Matter







Standard 2:  Student learning

Standard 3:  Diverse Learners





Diversity [D]

Standard 4:  Instructional Strategies




Reflection [R]

Standard 5:  Learning Environment




Empowerment [E]

Standard 6:  Communication





Collaboration [C]

Standard 7:  Planning Instruction




Technology [T]

Standard 8:  Assessment

Standard 9:  Reflection and Professional Development

Standard 10:  Collaboration, Ethics, and Relationships

Course Outcomes:
Upon the successful completion of the course requirements, the candidate will be able to:



Outcome


INTASC
SEP

Theme

1-Demonstrate an understanding that

1-5, 6, 7
2-8

DRECT

   language and language learning are





   meaning centered and that the

   teaching of language must occur in

   contexts that are meaningful for,

   and make sense to, every user.

2-Demonstrate an understanding that

1-4, 7, 8
 2-8

DRECT

   language learning must start with





   the learners.  Each student’s 

   curriculum must start with the 

   individual student and that 

   purposeful observation of each

   student done over time will

   enable the candidate to design

   and adapt activities to meet the

   student’s individual needs.

3-Demonstrate an understanding that

1-5, 7

2, 4

DRECT

   reading, writing, speaking, and

   listening are parallel forms of the

   same thing:  language.

4-Demonstrate an understanding that

1-5, 7

2-5

DRECT

   language is best learned by using

   language to meet the social and

   cognitive needs of the user.

5-Demonstrate an understanding that

1-8

2, 4
 
DRECT

   language is a series of subsystems





   (phonemic, graphic, syntactic, 

   semantic, pragmatic) which all 

   interact together to create

   meaning simultaneously.  

   Candidates recognize that students

   learn best when language is not

   fragmented and taught as isolated

   subskills but taught in a context

   that is purposeful and meaningful.

   Candidates recognize that phonics 

   play an integral role in language.

6-Recognize and demonstrate the 

1-4

4-6

DRECT

   importance of modeling reading,

   writing, speaking, and listening on

   a daily basis.  (A candidate can not

   teach the language arts unless

   she/he is an active user of 

   language and is passionate

   about reading, writing, speaking,

   and listening.) 

7-Demonstrate an understanding of how
1-3, 6

2,4-6

DRECT

   students use the language arts to

   construct meaning and express

   knowledge acquire skills, and

   develop the habits of mind that

   are necessary to actively participate

   in society.

8-Demonstrate an understanding that

1-3, 7, 8
2-5

DRECT

   students’ physical, racial, cultural,

   social, familial, emotional, moral,

   and cognitive development influence

   the acquisition and use of language. 

9-Demonstrate an understanding that all
1-5, 7

2-4

DRECT

   students are uniquely and wonderfully

   gifted and talented and that it is the

   responsibility of the candidate to

   uncover those gifts and talents and

   use them to help the students

   blossom and learn.

10-Demonstrate the ability to select and
1-5, 7,8
2-7

DRECT

   and employ appropriate instructional

   strategies based on the individual

   cultural, physical, cognitive, social,

   and emotional needs of the students.

11-Demonstrate the ability to select 

1-6

2-4, 7, 8
DRECT

   and integrate literature across the 

   curriculum and create development-

   ally appropriate units of work that

   incorporate the interests and meet

   the needs of the students in the class. 

12-Demonstrate an understanding of 

1-5, 7, 8
2-7

DRECT

   and the ability to identify differences

   in approaches to learning including

   learning styles, learning differences,

   multiple intelligences, etc. 

13-Demonstrate an understanding of 

1-5, 7, 8
2-7

DRECT

   how to support the learning of

   students whose first language is

   not English.

14-Demonstrate an understanding

1-5, 7,8,10
2-7

DRECT

   that an individual student’s

   knowledge is socially constructed

   through collaboration with others

   and be able to use that knowledge

   when developing and implementing

   classroom strategies such as:  

   cooperative learning, questioning,

   hypothesizing, compromising,

   negotiating understandings, drawing

   conclusions, and expressing ideas.

15-Demonstrate the ability to assess

2-5, 7,9
2-5, 7-8
DRECT

   student’s needs and progress and

   use that information when planning

   and implementing instructional

   strategies and programs.

16-Demonstrate an understanding 

1-5, 7, 8
2, 7

DRECT

   that context changes according to

   the subject matter, the purpose, and 

   the audience for communication.  As

   the context changes so do linguistic 

   choices.

17-Demonstrate an understanding that 
1-10

2-8

DRECT

   language learning is a life long

   process.  Candidates learn about

   the process, the students, and

   themselves by carefully observing

   their students, through reflecting

   on their students’ learning, their

   own practice, and through interaction 

   and communication with their students,

   students’ families, work done with

   colleagues, and through continued 

   professional development.

18-Demonstrate an understanding 

1-8

2-8

DRECT

   that assessment must be an ongoing 

   process that is grounded in authentic

   literacy events.

19-Demonstrate an understanding that
1-8

2-8

DRECT

   assessment must involve the candidate,

   students, and their families.

20-Demonstrate an understanding that
1-8

2-8

DRECT

   assessment must be used to inform

   teaching practice.

21-Demonstrate an understanding that
1-10

2-8

DRECT

   honest, consistent, regular 

   communication (written and oral) with

   students, parents, care givers, colleagues 

   and school administrators is essential.

Dispositions:
Knowledgeable, authentic, creative, cooperative, compassionate, open minded, thoughtful, inclusive, problem solver, reflective, respectful, possessing a sense of humor, responsible, organized, and a life-long learner.

Instructional Strategies, Class Format, & Diversity:
Your learning experiences will include some lecture coupled with individual, small, and large group discussions and activities.  You will also be involved in literature study groups and in implementing similar strategies during your supervised field experience.  Your homework assignments will include activities that incorporate reading, writing, speaking, and listening in meaningful contexts, gathering data and sharing it with classmates. You will also be involved in a creative project that requires you to integrate what you have learned and experienced during the semester and express your knowledge in a three dimensional format.    

I invite any of you who have any disability, either permanent or temporary, or any other special circumstances which might affect your ability to perform in this class to inform me so that together we can adapt methods, materials, or assignments as neded to provide equitable participation.

Course Requirements and Expectations:
1-Attendance and participation are essential.  I consider attendance in class and participation in class activities to be professional obligations.  You are expected to behave professionally.  Grades will be lowered for missed days/classes.  The only exceptions are illness, accident, or a death within your family.  A physician’s note or other documented evidence of your absence is required.  Individuals who are required to attend district or university events that conflict with class time must present documented evidence of the meeting/event that demonstrates that the individual is required to attend and the date and specific times required for attendance.  If you miss a class for any reason it is your responsibility to find out from a classmate what you missed.  Please do not wait until the next class period to pick up any handouts and find out what assignments you will need to complete.  One student in each class will serve as Class Collector.  It will be her/his responsibility to collect extra handouts.  If you miss a class, you are responsible for asking the Class Collector for any handouts.

2-As a matter of common courtesy, cell phones are to be turned off when you step over the threshold of the classroom and become a member of this community of learners.

3-If you are accustomed to wearing a hat or cap, please remove it when you step over the threshold of the classroom and become a member of this community of learners.  You are expected to dress and behave in a professional manner.

4-I expect that you will come to class prepared.  Read all assignments and be prepared to participate in class activities and discussions.  Complete all assignments given and turn them in on time—as indicated on the syllabus.  Assignments that are turned in late will receive a one-step reduction from the earned grade (e.g., A- to B+) for each day the assignment is late beyond the deadline, with a maximum reduction of three steps.  Late work and projects will not be accepted more than three days following the due date.  This will result in a failing grade for the assignment.  We will negotiate a later if you encounter an unavoidable problem such as a documented illness, accident, or death in your family. 

5-You are expected to create an autobiographical literacy portfolio which is designed to chronicle your life as a creator, user, and learner of language (speaking, listening, writing, and reading) from your earliest memories to the present time.  This project is patterned after an idea developed and used by Dr. Jane Hansen, a professor at the University of Virginia.  The artifacts you select to include in your portfolio should be collected and stored in a three ring binder.  It may contain examples of work you completed as a child, an adolescent, college student; projects you created; research you have conducted; quests you were/are involved in; art work you have done or are working on; papers you have written; copies of report cards; photographs; the jackets of or copies of the jackets of your favorite books (from childhood to the present day); a list of the books you have read from as early in your life as you can remember to the present time—including those you are currently reading, etc.  (This is similar to a bird watcher’s life list.)  You may also wish to include responses you write related to questions/reflections on A Single Shard.  For every artifact you include you must write a “reflective window” which describes the piece and the reason for its inclusion in your portfolio and significance in your life.  The reflective windows should not be one line captions or the bubbles of dialogue commonly found in cartoons or comic strips.  Your portfolio is a living document in that it is ever growing and changing.  You will be sharing your portfolio with a small group of your classmates during the first week of November.  Please remember that while your autobiographical literacy portfolio is a public document, it is designed to be shared by you and you alone.  It is not to be left out on a table.  If that occurs, it is really no more than a scrap book.  

6-You are expected to create a dream project or dream piece in which you “demonstrate as creatively as possible that [you] have understood the major theories and practices [you] have been exposed to in this course this semester, because the act of transferring newly learned ideas into concrete symbols demands a high level of intellectual reflection” and involves a deeper understanding of the theories than the usual end of the semester research paper.  (This idea comes from Professor Mem Fox.)  In addition to the dream project—which you will present during the last week of class, you must prepare a written description/explanation that you will turn in at the time you present your project.

7-You will learn where you have been placed for the field experience component on Professional Day, Friday, September 13.  During your field experience Fridays you will have a number for focused “mini” assignments that will require that you observe your cooperating teacher and her/his practice and perhaps interview her/him about materials, procedures, and strategies used.  The “mini” assignments will cover the teacher’s approaches to the teaching of reading, writing, and spelling and how grouping, assessment, and communicating with families is handled in the classroom.  Your findings will be shared and discussed in class.

8-During the first Friday you are in the classroom, and after consulting the teacher, you are to select a child who may be grappling with reading and/or writing, who may be in danger of “falling through the cracks,” who may benefit from some attention from a special older friend, etc.  You and the child will work together for a minimum of one hour each week on language arts ENRICHMENT activities that you design based on the child’s interests.  It is your responsibility to get to know the child.  The activities you develop should involve wonderful books on a variety of subjects that are of interest to the child and extension activities related to the books.  (You are to let the child lead you.)  The activities should foster high order thinking skills and vary in complexity.  For example:  you may read aloud to the child, read with the child, listen to the child read to you.  You may illustrate the stories that you read to the child or read together.  You may write and illustrate stories together.  The activities may NOT consist of class work the child has failed to complete, worksheets and workbook pages.    


Although the child you are working with may grapple with language, you are NOT to diagnose the child’s problems or make any attempt to correct or fix them.  This is not a remedial program but an ENRICHMENT program.  It is designed to enrich both the child’s experiences with language arts and your experiences in the classroom.  This is a unique opportunity.  This child will become your teacher.


You are expected to prepare a lesson plan for each weekly activity.  The lesson plans may be shared with the classroom teacher but MUST be turned in to me—with a letter reflecting on the experience—on the Monday (Section 1) or Tuesday (Section 2) following the session.  In the letter to me you are to address the following questions:


1-As you reflect on the activity, what are your initial impressions?  What did


the child do or say to support your impressions?


2-How did the activity actually unfold as compared to what you had 


anticipated happening when you planned the activity?


3-If you were to do this activity again, what changes would you make?


Why would you make those changes?


4-As you reflect on this activity and previous activities, what ideas or 


insights are you discovering about your own learning and teaching?

As you work with the child, you will be collecting her/his works for a portfolio or collection—part of which you will use when you prepare a thick description of the child as a learner to be written and turned in lieu of a final exam.  Students in Section 1 will turn their descriptions on Wednesday, December 18 between 10:00 and 11:55 a.m. Students in Section 2 will turn in their descriptions on Thursday, December 19 between 8:00 and 9:55 a.m.  Specific directions related to the thick description of the child will be given in class.  While your description of the child as a learner will be turned in in late October, your work with the child (lesson plans and letters) will continue until the end of your field experience. 

9-We will be reading A Single Shard together as a class.  I will model how a teacher can use a trade book as the core of a literature-based curriculum or as the focus of literature study.  Based on the work we do together with A Single Shard, you will be expected to create a literature-based unit to be used in the classroom where you will be doing your field experience.  You may work independently, with another classmate, or with a small group of classmates (no more than five).  You may elect to work with a group of classmates who have an interest in using the same book or each of you in the group may elect to use a different book.  The book you select to create a unit “around” MUST be appropriate for the age and interest level of the children in the classroom where you are working and must have as its focus another culture, time, etc.  The following elements must appear in your unit or literature study:

-An introduction that includes a brief description of the unit and activities.

-Goals for the unit as a whole.

-Objectives for the unit as a whole and each activity.

-A letter to sent to parents, families, and/or care givers introducing the book and explaining the unit, its purpose, and the projects.  The letter must be shared with the classroom teacher and me well in advance of the unit and must adhere to all school policies regarding communication between home and school. 

-Lesson plans and descriptions of each of the activities and projects in the unit.  (Students should be involved in projects and introduced to strategies for handling complex plots, characters, elements of story, etc using technology if it is available and appropriate.  Projects should meet the individual needs, abilities, and learning styles of the children in the classroom.)  

-The students’ work and learning must be documented.

-A plan for and description of how you will assess students’ progress and evaluate their learning


-The literature study or unit must be pre-approved by the cooperating teacher prior to it use in her/his classroom.


-You must include a written self reflection for each lesson and provide your cooperating teacher to give you feedback.


This is an enormous project.  Please do not consider putting it off until the last minute.  You will need to have selected the book you would like to use by the fifth week of the semester.  (The week of September 30 through October 4.) You will need to email me with your selection on or before October 3.  

I will be more than happy to talk with you about your unit.  You may make an appointment with me or email me.

10-Tests and quislings must be completed during the class hours on days scheduled.  These must be made up within one week of the missed test or quisling, if you have an excused absence as a result of unusual circumstances or you have obtained prior approval from me.  It is your responsibility to schedule a time with me to make these up.  Do not expect me to contact you.  A zero grade will be recorded for missed tests and quislings.

11-Missed test policy:  Acceptable reasons:  Unavoidable things can happen that might make it impossible for you to take a test or quisling at the scheduled time, but late test restrictions are necessary to maintain exam security and to minimize the amount of extra time I spend in providing the special service or preparing, administering, grading, late or make up tests and quislings.  If you obtain prior approval and if the reason in unavoidable, you may take the regular test or quisling at a time convenient to both of us—no later than one week after the regularly scheduled test or quisling.  Unacceptable reasons:  Unacceptable reasons for late tests include leaving early for vacations (tell your family now, before they make airline reservations for breaks), forgetting that there is an exam or quisling, poor time management, or having other tests on the same day.  If you do miss a test for an unacceptable reason, it is your responsibility to schedule a time to take a make-up test; do not expect me to contact you.  In order to compensate for the extra study time you had that was not available to your classmates who took the regular test on time, your grade (based on points earned) will be reduced by one full step. 

12-Early test or quisling policy.  Early tests or quisling--including final exams--are not usually possible.  In order to be fair to all of the students in the class, they would have to be given the same option.  This is not practical.  In addition, tests are frequently not ready in advance of the day they are given.

13-Assessment security measures are designed to discourage cheating.  Tests and quislings are not to be removed from the classroom without permission.  (You will not receive credit for the test or quisling, if you remove it from the room.)  Sometimes students are asked to change desks and “spread out” to reduce overcrowded conditions.  Communicating the content or answers on any type of test or quisling to someone who has not yet taken the test or quisling is cheating.  It is College policy that dishonesty in testing may be punished by failing this course and may result in dismissal from the department or program and/or expulsion from the University.  (Please refer to the UMD Bulletin and College policies for additional information.)

14-Incompletes are granted mainly to individuals who are passing the course but who encounter a situation (e.g., extended illness or a death in the family) that prevents them from completing the course on time.  An Incomplete will not be granted simply to avoid a low or failing grade in the course.  If you are not doing well in this course, it is your responsibility, in consultation with your advisor and/or with me, to decide—in a timely manner—whether you need to drop the course.  If you are unable to complete the course by the end of the semester, it is your responsibility to formally request a grade of Incomplete.  You cannot earn higher than a C in the course if any of the tests or projects have not been completed, unless you have signed a contract for an incomplete with me.  That is, if your course average (including zeros for missing components) is C or higher, your course grade will be C—to reflect the missing required test or project.  If your course average (including zeros for missing components) is already C or below, your course grade will be one step lower than the calculated average.

15-You must successfully complete the field experience component in order to continue the Block sequence.  Unsatisfactory ratings by your cooperating teacher in the field and/or your faculty supervisor will result in you having to repeat the field experience.  YOU MUST SUCCESSFULLY COMPLETE THE FIELD EXPERIENCE IN ORDER TO CONTINUE THE BLOCK SEQUENCE.  

Assessment Measures:

Please don’t be afraid to ask questions or ask me to stop and clarify something.  There are NO “dumb” questions.  The only “dumb” questions are the unasked ones.  I have a feeling that if you have a question, someone else in the class will have a similar question and will be delighted that a classmate asked it.  We will engage in two activities designed to help prompt unasked questions and help me evaluate your ongoing experiences.  They are:  Asking the Unasked Question and Three Pluses and a Wish.


If you do not understand a concept or assignment, ask (either in class, before class, or after class) or email me or make an appointment to talk with me.  If you are concerned about or question a grade you have received please talk with me about it.  I do my best to build bridges of understanding based on open communication.  I do not assign letter grades for individual assignments preferring to assign points and providing you with a written description of your work.  


I do not believe that a candidate’s performance on tests should be the only criterion used to determine the final grade.  Therefore, a candidate earns her/his final grade based on a combination of participation, a variety of written and oral assignments and presentations, and Quislings.  I do not assign letter grades for individual assignments preferring to assign points and providing you with a written response to your work.  However, you may use the following scale to determine the approximate letter grade.

95 – 100% = A
83 – 86% = B

73 – 76% = C

Below 60 = F

90 – 94% = A-

80 - 82% =B-

70 – 72% = C-

87 – 89% = B+
77 – 79% = C+
60 – 69% = D

Autobiographical literacy portfolio


100 points

Quislings (3 @ 50 points)



150 points

Dream project





100 points

Language arts enrichment project:


10 lesson plans (10 points each)

100 points


10 reflection letters (10 points each)
 
100 points

Description of a child as a learner


  50 points

Language arts unit




200 points


TOTAL:




800 points

A requirement of this course is the successful completion of a field experience in a school setting.  A signed contract with field assignment requirement and hours documenting your experiences as well as an evaluation to be completed by your cooperating teacher will be due before the end of the semester.

Class Schedule:  Tentative Course Outline

Section One

Date



Topic



Assignment
Wk 1

9/4


Course syllabus


Prepare memory




Overview



Write letter










Begin reading Shard
Wk2

9/9 – 9/11

Share literacy memories

Turn in letters




Discuss Shard



Continue Shard
Wk3

9/16 - 9/18

Foundations of literacy

Ch 1-2 Routman




Discuss Shard
Wk4

9/23 - 9/25

Theories & approaches

Ch 3 + 15 Routman




Basal reader & ability grouping
Ch 4 – 6 Routman

Wk 5

9/30 – 10/2

Phonics



Quisling on 9/30









Ch 7 Routman

Wk 6

10/7 – 10/9

Balanced literacy program

Quisling on 10/9




Working with families

Wk7

10/14 – 10/16

The writing process


Ch 8, 9, 11 Routman




The reading-writing connection

Wk 8

10/21 – 23

Spelling & vocabulary development
Quisling on 10/21

Comprehension strategies

Ch 7, 10, 12 Routman

Wk 9

10/28


Supporting students with special
Ch 13 Routman





needs 

10/30


Evaluation



Ch 14 Routman

Wk 10

11/4 – 11/8

Sharing portfolios

Wk15

12/9 – 12/11 

Sharing units in small groups

Section Two

Date



Topic



Assignment
Wk1

9/3 – 9/5

Course syllabus


Prepare memory




Overview



Write letter




Share memories


Begin reading Shard
Wk2

9/10 – 9/12

Foundations of literacy

Ch 1-2 Routman




Discuss Shard
Wk3

9/17 – 19

Foundations of literacy

Ch 1 –2 Routman

Wk4





9/24 – 9/26

Theories & approaches

Ch 3 + 15 Routman




Basal reader & ability grouping

Wk5

10/1 – 10/3

Phonics



Quisling on 10/1









Ch 7 Routman

Wk6

10/8 – 10/10

Balanced literacy program

Quisling on 10/10




Working with families

Wk7

10/15 


The writing process


Ch 8, 9, 11 Routman




The reading-writing connection

Wk8

10/22 – 10/24

Spelling & vocabulary development
Quisling on 10/22




Comprehension strategies 

Ch 7, 10, 12 Routman

Wk9

10/29 


Supporting students with special
Ch 13 Routman




needs

10/31


Evaluation



Ch 14 Routman

Wk 10

11/5 – 11/7

Sharing portfolios

Wk 15

12/10 – 12/12

Sharing units in small groups

“Successful education can only occur in an atmosphere of mutual respect, free from racism, sexism and other forms of prejudice and intolerance, and from their harmful effects.  Educational excellence depends on the creation and maintenance of environments in which all members of the academic community can thrive, working up to their full potential.”  (“Minnesota’s commitment to Educational Excellence” developed by the President’s Task Force:  Strengthening Excellence through Diversity, June, 1990).

